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Abstract 

We explore how two kindergarten teachers addressed young children’s heightened levels 

of uncertainty during the early months of the pandemic through the use of teacher-created digital 

stories tied to the face-to-face classroom ritual of “morning meeting.” Our analysis indicated 

three specific purposes of rituals (Imber-Black & Roberts, 1992) that were foregrounded most 

centrally in/across teachers’ videos/digital stories: (a) Relating: Shaping, Expressing, and 

Maintaining Relationships; (b) Celebrating: Affirming Deep Joy and Honoring Life with 

Positivity; (c) Healing: Recovering from Trauma and Loss. This work (re)considers what 

children ‘lost’ in the face of COVID-19 and how teacher-created digital stories allowed for the 

continuation of rituals and memory-making, capturing and sustaining hope at a time when so 

much seemed to be lost. 
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Sustaining Hope in Lockdown:  

Reinventing Kindergarten Classroom Rituals Through Teacher-Created Digital Stories 

The emergence of COVID-19 in Spring 2020 disrupted the lives of teachers, children, 

and families. Elementary schools, rooted in face-to-face instruction and close physical 

interactions between children and adults, were challenged to move their engagement with 

children into online spaces, sometimes within the span of a few days or a week. With little time 

for professional development, early childhood educators faced a dizzying array of choices 

around digital tools/platforms, routines, and pedagogy, as they reconsidered what it might look 

like to be in community with young children online during a global pandemic. 

In addition to the disruption to academic instruction, the suddenness of the pandemic and 

the subsequent disruptions to daily life produced layers of traumatic stress for many children and 

families. New realities of social distancing, physical isolation, and fear around catching the virus 

meant that children were separated—sometimes overnight—from friends, classmates, extended 

family, and teachers. Along with losing connections to people, the anticipated routines, rituals, 

and rhythms of the year also went missing. With each passing day, calendars revealed glimpses 

of anticipated but unrealized futures: field trips, birthdays, milestones, celebrations, end of year 

traditions, graduations, and summer vacations all erased—or at least disrupted. A sense of 

mourning and grief accompanied these losses, with many young children experiencing trauma 

indirectly or directly from COVID-19 due to changes in routines, breaks in continuity of care 

[and] learning, and missed significant life events (Centers for Disease Control, n.d.). 

Even as the rhythms and rituals of daily life slowly return, a growing body of research 

illuminates the spectrum of complex trauma related to COVID-19 that increasingly threatens 

children and adolescents’ mental health (Cénata & Dalexis, 2020; Rider et al., 2021). With an 



Buchholz & Rust                     SUSTAINING HOPE IN LOCKDOWN             
 

11 
 

estimated 240,000 children in the US (at the time of this writing) having lost a primary or 

secondary caregiver to COVID-19 so far (Imperial College of London, n.d.), it is clear that 

“returning to normal” is not possible for many families. Children and families  also 

experienced—and continue to experience—a range of elevated stress responses due to COVID-

19. This stress exacerbated previous and ongoing experiences of trauma, stress, and adversity at 

home (e.g., food scarcity, job insecurity, economic instability, interpersonal abuse) (Cénata & 

Dalexis, 2020, thus creating ongoing, complex forms of post-traumatic distress. The pandemic 

increased the precariousness of already vulnerable populations, adding to the challenges that 

schools face in addressing children’s academic, mental, social, and physical needs. There is a 

growing push for schools to not only engage in trauma-informed care and practice at the 

individual level, but to take on a system level approach in doing so (Goldin & Khasnabis, 2020), 

moving toward a kind of healing-centered engagement (Ginwright, 2018) that advances a 

collective view of healing–one where classroom rituals may come to play a critical role. 

In this piece, we use the framework and functions of rituals (Imber-Black & Roberts, 

1992) to explore how two kindergarten teachers addressed young children’s heightened levels of 

uncertainty and anxiety during the early months of the pandemic through the use of teacher-

created digital stories. By positioning video-creation as serving purposes beyond narrow 

conceptions of academic instruction, this work (re)considers what children ‘lost’ in the face of 

COVID-19 and how teacher-created digital stories allowed for the continuation of rituals and 

memory-making, capturing and sustaining hope at a time when so much seemed to be lost. We 

close with implications for this kind of digital storytelling in a world eager to return to normal, 

but one where children and teachers are still searching for healing and sustaining hope.  
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Conceptual Framework 

 A significant source of disruption for children came not only from new health-related 

anxieties of COVID-19, but also from what went missing in their lives. Regular patterns of 

movement and ways of tracking time were interrupted as children and families took up living out 

their days together at home. While the terms routines and rituals are often used interchangeably 

outside academia, there are critical differences that separate the two. Routines are “repeated, 

predictable events that provide a foundation for the daily tasks in a child’s life” (Gillespie & 

Peterson, 2012, p. 76). Routines help children learn the order for particular events across a 

day/week/month/year, helping them come to know what to expect each day. Routines are 

significant because they “make life feel ordinary and knowable” (Howell & Reinhard, 2015, p. 

6), which is why the pandemic’s disruption of routines caused such deep feelings of anxiety for 

both children, families, and teachers–all of a sudden life wasn’t so knowable. 

Rituals, on the other hand, take routines a step further by attaching meaning, significance, 

and/or symbolism beyond the experience itself (Gehrke, 1979). Rituals are intentional “routines 

that are infused with deeper meaning,... [making] common experiences uncommon events” (Deal 

& Peterson, 1999, p. 32). Whereas routines offer the reassurance of predictability, rituals offer a 

set of special actions for navigating events and transitions as a family/community. Although 

rituals may be most evident during significant rites of passage (e.g., weddings, funerals, 

birthdays, holidays, graduations), rituals can also emerge in the small, everyday moments 

(Howell & Reinhold, 2015). For example, a child reading a book with a caregiver every night 

before bed can simply be a routine, but it can also become a ritual when this shared time is 

understood and experienced as providing continuity, security, and comfort for both the child and 

adult. Ultimately, rituals ‘‘hold individuals and groups together’’ (Greenman, 1998, p. 122) by 



Buchholz & Rust                     SUSTAINING HOPE IN LOCKDOWN             
 

13 
 

helping groups make sense of their world collectively, offering particular ways of talking, acting, 

and understanding in the world. 

The importance of rituals as part of children’s life at home has been well researched and 

documented (Fiese et al., 2002; Spagnola & Fiese, 2007), but more limited work has explored 

the role of rituals in schools and the ways rituals give shape and form to classroom life. Early 

childhood educators and researchers have been some of the most open to exploring how rituals 

comprise a key component of children’s development (Christie & Loader, 2018; Howell & 

Reinhard, 2015). Demonstrating that rituals are more than fluffy feel good moments in the school 

day, this field of scholarship has shown how rituals play a critical role in creating a supportive 

learning environment where children feel safe, supported, and cared for. Even something as 

simple as “whole group time,” a common practice enacted across pK-5 classrooms, can 

be(come) a ritual. By comparing whole group time across different preschool classrooms, 

Maloney (2000) demonstrated how this seemingly basic practice can act as a complex form of 

ritual with a range of implicit roles, functions, and purposes depending on the classroom. 

Ultimately, the ritual of whole group time communicates overt and covert messages to children 

about how to act, behave, interpret, and participate, and what it means to be a member of a 

particular classroom community. Other daily routines that often become rituals in the early 

childhood classroom include greeting, morning meeting, meals, transitions, nap time, coping 

with challenges, and good-byes (Howell & Reinhard, 2015). 

In teasing apart the purposes rituals play in our lives, a framework proposed by Imber-

Black and Roberts (1992) highlights the significance of rituals in addressing five central human 

needs: (a) relating, (b) changing, (c) believing, (d) celebrating, and (e) healing. Importantly, 

Imber-Black and Roberts (1992) argued that any particular ritual naturally addresses one or more 
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of those functions/purposes, but that individuals also have the power to adapt and make “rituals 

work for [them]” (p. 56). The responsiveness of rituals and this notion of “making rituals work” 

for an individual and/or community was especially on display as so many of the rituals that 

communities and individuals were accustomed to enacting in face-to-face contexts were 

disrupted and/or went missing due to the emergence of COVID-19. When helping children cope 

with the emotional trauma and uncertainty of the unfolding pandemic, the medical community 

highlighted the importance of helping children develop (new) routines and rituals that nurtured 

feelings of predictability and safety, while also working to help children stay connected to their 

various communities (Centers for Disease Control, n.d.). Ultimately teachers were challenged to 

(re)imagine what newly adapted and invented rituals might look like in virtual spaces and 

communities with children, because as Imber-Black (2020) notes in her recent piece exploring 

rituals in the time of COVID-19, “When these rituals go missing, there is something resourceful 

and insistent in the human spirit requiring us to create rituals anew” (p. 912). 

Reviewing the Literature on Teacher-Created Videos 

As March turned into April, teachers, children, and families faced the reality that there 

would be no return to normal life back inside schools for the foreseeable future. Teachers and 

children’s time together—at least in a physical sense—was lost. Faced with the challenge of 

moving classrooms into virtual spaces, the kindergarten teachers featured in this piece leveraged 

digital videos to communicate and interact with children and families, while providing 

instruction across content areas. The videos shared by teachers with students and their families 

included links to pre-existing content found online (e.g., via YouTube) and, of interest here, 

content created by teachers.  
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Previous research examining teacher-created videos has largely focused on video as an 

instructional method used to deliver academic content in ways that mirror face-to-face 

approaches and goals as much as possible. These videos most often take the form of a teacher 

sharing a visual on the screen and then narrating a procedure, providing an explanation, or giving 

directions (e.g., Copley, 2007; Miner & Stefaniak, 2018; Torrington & Brewer, 2021). 

Alternatively, we position the teacher-created videos of interest here as a form of “digital 

storytelling” (e.g., Dogan & Robin, 2008; Dreon et al., 2015) with the purpose of providing 

children continuity in engaging with classroom rituals. As defined by Hull and Nelson (2005), 

digital stories are 

brief movies distinctive in featuring the digitized voice of the author who narrates a 

personally composed story and an assemblage of visual artifacts (photographs old and 

new, images found on the Internet, snippets of video, and anything that one can convert 

to digital form). (p. 231) 

Importantly, digital stories can address instructional goals similar to the larger category of 

teacher-created videos (i.e., informing and instructing students about academic content), but they 

can also examine historical events and/or share personal and community stories (Robin, 2008). 

In relation to these latter purposes, research outside the field of education, including psychology, 

counseling, social work, has explored how digital storytelling focused on narrativizing 

particularly emotional and/or traumatic personal and community stories has therapeutic benefits, 

including allowing individuals and communities to heal and process trauma following a 

significant loss (Anderson & Cook, 2015; Lenette et al., 2015). We aim to extend this work by 

exploring the ways in which teachers’ digital stories offered ways to (re)imagine what it might 
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look like to enact rituals in virtual spaces with children, capturing and sustaining hope in a 

particularly challenging time. 

In this study, centering the imaginative work of two kindergarten teachers faced with 

moving to fully remote teaching for the last eight weeks of the academic year, we asked: (a) How 

did teachers “make rituals work” for children in/across fully virtual spaces and interactions?; and 

(b) What purposes did teachers see these adapted or newly invented rituals play in this 

community? 

Methodology and Context for the Research 

 As a means of understanding how teachers adapted and (re)invented routines and rituals 

in the move from face-to-face to virtual spaces, we examined the asynchronous “morning 

meeting” videos created by two kindergarten teachers. This work is part of a larger qualitative 

case study focusing on the production and use of teacher-created digital stories for young 

children during the pandemic. 

Teacher Collaborators and Participants 

This manuscript centers the experiences and digital-pedagogical design practices of two 

kindergarten teachers who worked closely together to support the five and six-year-old students 

in their classroom: the lead teacher (Ms. R) and her assistant teacher (Ms. S). Ms. S, the assistant 

in the classroom, had served as Ms. R’s assistant teacher for two years at the time of this study. 

While Ms. R had the title of lead teacher, she and Ms. S embodied a truly dialectic approach to 

co-teaching. In the shift from in-person to emergency remote teaching, their co-teaching 

relationship became even more equitable. Ms. S, the assistant teacher, had a more comfortable 

orientation to trying new things with technology, and Ms. R heavily relied on her to help with 

navigating the new platforms. Although they were proud of the digitals stories they created in the 
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spring of 2020, as well as their own growth as digital composers in a time of uncertainty, they 

were adamant that we avoid suggesting that all educators should create similarly elaborate digital 

compositions. They repeatedly pointed out in our interview that they were in a position of 

privilege last March: neither had children to care for at home during the pandemic. 

Classroom and School Context 

Over the course of emergency remote teaching (March 24 to May 15, 2020), Ms. R and 

Ms. S explored a range of forms and purposes for the videos they created for their 

kindergarteners. Many of these were well-executed examples of video as an instructional 

method, teaching children about phonics, sight words, and subtraction. However, taking up a 

more exploratory spirit, the teachers also created what they referred to as “morning meeting 

videos.” Morning meeting, rooted in the Responsive Classroom approach (Kriete, 1999), was a 

beloved routine-turned-ritual in their face-to-face kindergarten classroom. During morning 

meetings in the classroom, children greeted each other, sang or recited poetry, recited the pledge 

and honor code, shared personal stories, and discussed the daily schedule. In the move to fully 

virtual teaching, Ms. R and Ms. S were committed to keeping this ritual going, as they knew that 

children would miss this shared time together each morning. They ultimately settled on a 

structure that wove together synchronous and asynchronous video options each week. Both of 

these video-based forms built on and adapted the rituals established in face-to-face classroom 

morning meetings.  

The teachers work at *St. Francis (pseudonym), an independent, episcopal school located 

in the southern region of the US serving approximately 1100 students grades pre-K-12. While 

there is need and merit-based financial aid, the vast majority of families that attend the school 

pay tuition and generally are of upper or upper-middle class backgrounds. Teachers at the school 
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report a relatively high degree of freedom and autonomy in classroom approaches and content 

but also meet regularly as grade level teams to co-plan to ensure a certain amount of cohesion in 

experience for all families in each grade. At the time of this study, Ms. R and Ms. S co-taught 

fifteen kindergarten students.  

Data Generation 

The primary data source for this study was 20 teacher-created “morning meeting” digital 

stories that Ms. R and Ms. S shared with children and families across the eight weeks of virtual 

learning during the 2019-2020 academic year. Ranging in length from 5-15 minutes, the videos, 

created using iMovie software, were complex multimodal texts that brought together 

photographs, short video clips, alphabetic text, music, and teachers’ voiceover as narration. In 

almost all cases, the teachers were in separate physical locations as they collaboratively created 

the digital stories, leveraging the power of text messages, telephone calls, email and Google 

Drive to work together despite physical distance. Originally the digital stories were intended to 

be a digital asynchronous form of morning meetings, but across the 20 videos, teachers explored 

a range of different segments and even purposes, some aligning more closely with face-to-face 

morning meeting rituals than others. In essence, teachers playfully experimented with and openly 

explored how to make the classroom ritual of morning meeting work for these children in this 

new context using new digital tools. It is important to note that Ms. R and Ms. S created 

hundreds of videos across the eight weeks of remote teaching/learning but only the 20 videos 

identified as “morning meeting” digital stories were analyzed for this particular study.  

One additional source of data, used as a kind of interpretive lens when re-viewing the 

videos, was a responsive interview (Rubin & Rubin, 2011) conducted with Ms. R and Ms. S 

during the final week of the school year. The timing of this interview was significant in ensuring 
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teachers would be able to easily speak about their recent experiences in creating and sharing the 

morning meeting digital stories. Given that the researchers did not observe in the face-to-face 

classroom prior to COVID-19, the interview was critical in illuminating how face-to-face 

classroom rituals were adapted for asynchronous video, as well as teachers’ intentions in 

addressing the range of emotions children were feeling during the move to fully virtual learning. 

Thinking with Theory  

After reviewing all 20 morning meeting videos multiple times, we began mapping out the 

general sequence of events (i.e., the rituals) constructed across this set of “morning meeting” 

digital stories. We looked for what predictable (inter)actions and events of the videos emerged 

over time, as predictability is a key piece of rituals, offering children a sense of continuity and 

comfort. Next, positioning these digital stories as “multimodal ensembles” (Kress, 2003), we 

engaged in a deeper multimodal analysis of each predictable (inter)action and event. We 

explored how teachers employed various digital composition practices (e.g., various levels of 

editing, use of camera angle) and layered modes (visual, music, narration) within/across each 

video to adapt and develop rituals for children to engage in/with the community virtually and 

asynchronously. We were specifically interested in the cases in which the layering of modes 

invited children to engage in particular ways of talking, acting, and understanding themselves, 

the classroom community, and the world during the time of COVID-19, thus suggesting an 

(inter)action or event was more of a ritual than a routine. 

Finally, leveraging theory as a tool for thinking about/with data (Jackson & Mazzei, 

2011), we used Imber-Black and Roberts’s (1992) framework of how rituals work (i.e., their 

purposes) to better understand how recurring classroom (inter)actions and events, reimagined 

within teacher-created digital stories during COVID-19 lockdowns, functioned as rituals infused 
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with deeper meaning(s) and functions. Examining the recurring (inter)actions and events within 

and across the digital stories, we identified how they enabled relating, changing, believing, 

celebrating, and/or healing. We drew on the semi-structured interview with teachers as a 

secondary data source to better understand the deep levels of intentionality that teachers brought 

to the process of digitally constructing and enacting these rituals. Although we found evidence 

that rituals in and across the teacher-created digital stories enabled all five of the purposes of the 

rituals outlined in Imber-Black and Roberts’s (1992) framework, our analysis indicated that three 

specific purposes were foregrounded most intensely by number of occurrences and duration:  

● Relating: Shaping, Expressing, and Maintaining Relationships 

● Celebrating: Affirming Deep Joy & Honoring Life with Positivity 

● Healing: Recovering from Trauma and Loss. 

These purposes are described in more detail and discussed in the findings below. 

Findings 

In reviewing the corpus of asynchronous “morning meeting” digital stories that were 

created and shared, it became clear that no two videos were exactly alike. The kindergarten 

teachers were intentional about adapting digital stories (and rituals) to the needs and interests of 

children across time, but digital stories also changed with teachers’ growing confidence as video-

creators. Nevertheless, as the weeks continued, the teachers found a predictable rhythm of sorts; 

digital stories typically included a woven tapestry of recent video clips of Ms. R and Ms. S, new 

video clips of children/students at home (submitted by families/caregivers), older still 

photographs and video clips from previous face-to-face memories and experiences in the 

classroom, and narration by Ms. S and Ms. R. Sometimes instructional purposes were clear; 

other times socioemotional health or even entertainment took center stage. The findings shared 
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below are based on closely reviewing these digital stories (across modes, practices, and 

purposes) in conjunction with a semi-structured interview with Ms. R and Ms. S to better 

understand the teachers’ process of video-creation over time. In the subsections below, we pull 

together examples from the digital stories as well as teacher interviews to highlight the three key 

purposes (relating, celebrating, and healing) that the “morning meeting” digital stories function 

as ritual (Imber-Black & Roberts, 1992).  

Relating: Shaping, Expressing, and Maintaining Relationships 

A central function of rituals is to nurture and maintain relationships within the various 

communities to which one belongs (e.g., family, work place, religious, sports teams). Rituals in 

school offer similar opportunities for building relationships and communities amongst children, 

teachers, and even families. Sadly, COVID-19 interrupted most classroom-based rituals that 

teachers and children had constructed around face-to-face (inter)actions, leaving many children 

and teachers feeling as though there was a loss of connection, a loss of opportunity to continue 

building relationships. With their deep commitment to finding ways to continue holding morning 

meetings synchronously and asynchronously, Ms. R and Ms. S experienced just how important 

rituals are to communities during times of trauma and struggle. Rituals “help [people] see aspects 

of our relationships and enable [them] to rework relationship patterns, rules, roles, and 

opportunities. They allow [people] to preserve human ties, even during times of intense turmoil” 

(Imber-Black & Roberts, 1992, p. 28). 

Maintaining strong relational ties and classroom community was at the center of the 

multimodal construction of these “morning meeting” digital stories. Importantly, maintaining 

relationships was not just about preserving student friendships with each other. Teacher to 

teacher, student to student, teacher to student, and familial relations were made visible through a 
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variety of morning meeting rituals that emerged. One way all of these connections were 

supported involved the inclusion of pictures and videos of children and teachers, both from 

earlier in the school year as a class together (class pictures, drawings individual children did 

earlier in the year, etc.) as well as more current images and videos from time at home (e.g. an 

older sibling reading to a student in the class; a family picking up sticks; a family camping; a boy 

learning to ride his bike without training wheels). The teachers solicited these images and videos 

through the SeeSaw App, Google Classroom, email, and text messages. In order to increase their 

presence with their students, Ms. S and Ms. R also recorded and layered in their own audio clips 

on top of images and videos, with high repetition of “We love you! We miss you!,” making their 

own relational ties to the children explicit in each video. 

As the weeks went on, teachers began inviting families to have children enact and record 

classroom-based rituals at home and in their neighborhoods such as reciting the pledge and honor 

code and singing beloved class songs. Unsurprisingly, children began following up their 

enactment of these rituals on video with personal messages directed to their friends in the class, 

sometimes spontaneously and sometimes prompted by their parents (see Figure 1): 

Child: [standing outside in front of a house in her neighborhood with a flag] "I pledge 

allegiance to the flag of the United States of America, and to the republic for which it 

stands, one nation under God, indivisible, with liberty and justice for all...." 

Mom: “Say hi to our friends!” 

Child: “Hiiii my friends!” 

Mom: “Tell ‘em how much you miss ‘em.” 

Child: “I miss you SO MUCH!” 
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In thinking about the function of curating these videos as well as photographs, Ms. R 

reflected, “I think it really, it held them together. I had parents say their child want[ed] to go 

back and listen to it again. They loved seeing pictures of their friends...” For teachers, the main 

purpose in having children contribute videos and photos of home-based enactments of school-

based rituals was “to keep the children in the middle . . . by [giving them] really an active role 

participating.” But weaving together photographs and videos with students at the center was not 

just for the benefit of the kindergarteners. It became a central coping mechanism for Ms. S and 

Ms. R as well, allowing teachers to feel like they were “spending time with [children]” as they 

engaged in composing digital stories each week. This feeling of being present with children 

offers a rich example of how the “instantaneous and flexible production of digital memories… 

puts history on hold, at least for the moment in which the digital memory is created” (Garde-

Hansen et al., 2009, p. 5). 

Figure 1 

A Kindergartner Enacts and Records Classroom Rituals in her Neighborhood (3/24/20) 

 

   

Timestamp: 0:47-1:05 

Child recites the Pledge of 

Allegiance outside. The child 

Timestamp: 1:09-1:19 

After the Pledge of 

Allegiance, the child recites 

Timestamp: 1:20-1:30 

From behind the 

phone/camera, the child’s 
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selected to record the video in 

front of this house because it 

had a flag on display. The 

child’s mother records using 

her phone. 

the honor code, following it 

up with a daily mantra in the 

classroom: “Have a great day 

Little Saints! Goooooo 

SAINTS!” 

mother prompts her: “Say hi 

to our friends!” The child 

responds: “Hiiii my 

friends!...“I miss you SO 

MUCH!” 

 

Ultimately, one of the most successful methods for continuing to build teacher-student 

relationships through the COVID crisis involved a literacy activity that Ms. S and Ms. R had 

used in years past during face-to-face morning meetings: having students write “what you 

wonder about your teachers.” In the classroom, teachers’ short verbal answers to children’s 

questions during morning meeting sufficed, but in the move to composing digital stories, 

teachers leveraged the backdrop of their home-spaces, inviting children to peek into their lives 

outside school, featuring the spaces, artifacts, and, perhaps most importantly, the pets that made 

up their lives in lockdown.  

Ms. S and Ms. R took up a few questions per digital morning meeting video. They first 

either read aloud or visually captured the child’s handwritten question on the video, which ran 

the gamut from “Do you know how to swim?” to “Do you like pretzels?” to “Do you want to go 

on a bike ride with me?” Although teachers were initially reluctant to turn the camera on 

themselves, preferring instead to record only their voices, children’s questions nudged teachers 

to gain confidence in recording selfie-style videos that featured supporting backgrounds and 

props from their homes. Because kindergarteners are a curious crew, these questions often 

traversed into the personal. One child’s question “What do you do at home?” was answered 

through sharing images and video of Ms. S in her kitchen where she likes to cook and bake as 
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well as outside in her garden. The question of “What is your dog doing?” resulted in the 

delightfully humorous exchange between the two teachers talking about their dogs:  

Ms. R: “Hazel [the dog] is… well you’re about to see. [video of dog sleeping]... this is 

what Hazel is doing… She does a lot of that, taking a nap.” 

Ms. S: [video switches to view of Ms. S] “Here is [my dog] Nora and here is her favorite 

toy… and this is what she loves to do.” [throws ball]  

Ms. R: (photo) “Well Hazel needs to get up and get some exercise!” 

As the teachers reflected on all of the ways that they build their morning meeting to strengthen 

social affiliations, Ms. R remarked on how this resulted in simplifying their aims, getting to the 

core of what students needed and were interested in: “They love seeing you. They love hearing 

your voice and seeing your house. . . having them involved but making it simple.”  

 It is not surprising that two kindergarten teachers were well-versed in building connected 

classroom communities; after all, much of the work of this age level is laying the socio-

emotional foundation for young children to work and collaborate together throughout their 

school career (Mindess et al., 2008). What is surprising is just how deliberately and successfully 

they maintained these relational connections despite the sudden shift to digitally-mediated 

schooling through a host of creative mechanisms: their own sharing of personal home lives and 

spaces as well as their solicitation of children’s through images and video. This equitable 

inclusion of different youth in the class for each video was essential, since rituals can often 

establish “who is in and who is out, who belongs, who decides who belongs, who is close to 

whom, and who is distant” (Imber-Black & Roberts, 1992, p. 28). At times these videos re-

circulated already-existing rituals (e.g. the pledge of allegiance during morning meeting), but 

they also contained elements of home and were peppered with social utterances (“I miss you!”). 
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In this way, these morning meeting rituals aided the kindergarten class to “rework relationship 

patterns, rules, roles, and opportunities” and, most pointedly, these digital stories aided to 

“preserve human ties, even during [a time] of intense turmoil” (Imber-Black & Roberts, 1992, p. 

28).  

Celebrating: Affirming Deep Joy and Honoring Life with Positivity 

Another significant function of rituals is celebration, “the expression of deep joy and the 

honoring of life with festivity” (Howell & Reinhard, 2015, p. 28). Celebrations are often tied to 

milestone traditions like new beginnings/endings, birthdays, anniversaries, and developmental 

changes (e.g., losing a tooth, learning to ride a bike), as well as seasonal changes. It is through 

celebrations that families and communities collectively—and often publicly—recognize what 

they value, coming together to share and acknowledge both the joy and pain of existence. For 

children, birthday celebrations hold particular significance and often include memorable rituals 

that are enacted both at home and at school. Celebrations like birthdays are significant to both 

individuals and communities in that they position rituals as co-constructing a world that for brief 

moments “creates pockets of order, pockets of joy” (Seligman et al., 2008, p. 180), helping 

visibly mark continuity and change (Howell & Reinhard, 2015). 

In a world of COVID-19 lockdowns and quarantines, celebratory rituals like birthdays 

offered a kind of steadying point for both families and classrooms. After all, no matter what 

shifts in the world–including a global pandemic–birthdays remain on the same day. And with so 

many adults and children experiencing a profound sense of grief for all that was lost , creating 

pockets of joy through birthday celebrations took on even more importance. As adults developed 

and adapted rituals around birthdays, weddings, anniversaries, etc. in a new fully virtual and 

socially-distanced world, teachers of young children also had to (re)consider what it might look 
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like to celebrate together. Ms. R and Ms. S’s continued centering of celebrations as rituals worth 

the community’s time was an acknowledgment that these rituals are a central component of what 

holds communities together across time. 

By the time COVID-19 closed the school doors, birthday celebrations were already well-

established as a set of symbolic (inter)actions (e.g., movements, words, songs) in Ms. R and Ms. 

S’s face-to-face classroom with the birthday child enjoying near-celebrity status. The special day 

began with a paper crown being placed on the birthday child’s head. Rituals often include special 

dress, accessories, or props, and the crown was significant in helping ensure the child would be 

recognized and celebrated by the entire school community over the course of the school day. In 

the classroom itself, the other students began the day by creating beautiful drawings for the 

birthday child, which would be stapled together into a class birthday book. Later that morning, 

caregivers of the birthday child were invited into the classroom to participate in the child’s “walk 

around the sun.” During this ritual, the birthday child slowly walked around a wooden sun in the 

middle of the circle while holding a globe to symbolize the passage of time. The number of 

circles around the sun corresponded with the child’s age. Caregivers, as part of this ritual, shared 

significant memories from each year of life and would sometimes share a few related photos of 

the birthday child. Then, children all would go all around the circle stating what they like about 

their birthday friend. Finally, in the afternoon, the community sang “happy birthday” before 

sharing a special snack together. As children ate their snack, the birthday child sat in a special 

teacher chair and shared their birthday book with drawings created earlier that day.  

Once school moved into a fully virtual mode, Ms. R and Ms. S committed themselves to 

continuing to honor children with birthdays in late March, April, May, and the summer months. 

In order to do so, they dedicated several of their morning meeting digital stories (as well as 
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several synchronous Google Meet “party” opportunities) to celebrate particular girls and boys on 

their birthdays. These birthday video celebrations evolved throughout the remaining months of 

the year, but were multimodal ensembles that included a similar sequence of talk, music, visuals, 

and actions. Below, we examine one typical video-based birthday celebration as an example of 

how face-to-face celebrations and symbolic (inter)actions and events were adapted for a 

community trying to stay connected in a world that was mostly locked down (see Figure 2). 

Figure 2 

Examples of Photographs and Video Clips Woven Together in a Birthday Celebration Video 

(5/16/20) 

  

Timestamp: 0:01-0:05 

Voiceover: “Good morning, boys and girls! 

Today is Thursday, April the 16th.” 

Timestamp: 0:06-0:09 

Voiceover: “It’s also Mary O’s birthday.” 
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Timestamp: 3:20 

[music] 

Timestamp: 4:23-4:29 

Voicever: “...I know Mary O would really 

love to share her book with you, so I’m going 

to iit for her.” 

  

Timestamp: 5:05 

[silent] 

Timestamp: 7:08 

Voiceover: “[singing] Happy birthday to you, 

happy birthday to you…” 

 

The digital story opened with a photograph of wood calendar blocks–once fixtures in the 

classroom–showing the date as Ms. R verbally announced today’s celebration: “Today is April 

16, 2020. It’s also Mary O’s birthday!” A photograph of the paper crown Mary O would have 

worn around school today comes into view (Figure 2, timestamp: 0:08). Teachers’ use of 

physical objects across virtual video highlights the significant role artifacts play in the enactment 

of rituals and the use of digital technology in making these artifacts accessible to community 

members when they are unable to gather together in person. Then, for nearly four minutes, 

viewers were treated to a slideshow, a folksy version of the song “What a Wonderful World” 

playing in the background, featuring photographs and videos of Mary O and her classmates from 
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pre-pandemic kindergarten, as well as at home photographs and videos submitted by Mary O’s 

family.  

Viewers saw Mary O posing with friends and family in the classroom, at recess, on field 

trips, and singing in school performances while hearing lyrics like “The colors of the rainbow / 

So pretty in the sky / Are also on the faces / Of people going by / I see friends shaking hands, 

saying, "How do you do?" / They're really saying, ‘I love you’” (Armstrong, 1967). As a kind of 

ritual, the slideshow portion of the digital story expressed “affirmation of life, and a sense of 

being connected to others” (Imber-Black & Roberts,1994, p. 52), both central elements of rituals 

that function as celebrations. The photographs and videos centered the community’s meaning 

making around the time(s) they were able to physically spend together this year, helping position 

the trauma and grief over what was being lost due to the pandemic alongside the joy and 

gratitude for the relationships and experiences they had collectively shared together. After a few 

photos scroll by, Ms. R recited the same birthday meditation (Nouwen, 1994) that was 

traditionally spoken in face-to-face classroom. The alphabetic text was also included at the 

bottom of the screen: 

Celebrating a birthday reminds us of the goodness of life, and in this spirit, we really 

need to celebrate people’s birthdays every day, by showing gratitude, kindness, 

forgiveness, gentleness, and affection. These are ways of saying: ‘It’s good that [Mary is] 

alive; it’s good that [she is] walking with me on this earth. Let’s be glad and rejoice… 

(pp. 19-20) 

These words marked “today” as a celebration not only for Mary but for the larger classroom 

community, affirming that relationships built in the face-to-face classroom were continuing to 

develop in the virtual world.  
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After the slideshow of images, a new video clip created by Ms. R began. The video clip 

opened with the cover of the class book created for Mary O (Figure 2, timestamp: 4:27). The 

creation of this book closely mirrored the face-to-face ritual established over the course of the 

year, though it now required far more coordination across digital space: parents/caregivers 

printed out the page template (or used a blank page); children decorated the page for the 

upcoming birthday child using markers and crayons; caregivers emailed or texted teachers a 

photograph of the page created by their child; teachers printed out pages, created a cover, and 

stapled the book together; teachers shared the finished book with the community by creating a 

video; and, finally, teachers dropped off the paper book at the birthday child’s home. In the focal 

video, the book cover said “Happy Birthday to Our Friend, Mary O!” and included the author 

and illustrator details at the bottom: “We sure do love you! [By:] Your Kindergarten Class.” Ms. 

R’s voiceover added, “I know Mary O would really like to share her book with you, so I’m going 

to do it for her.” Ms. R then turned through each page, pausing to make sure that viewers could 

see the drawings, alphabetic text, and the creator’s name (Figure 2, timestamp: 5:05). This was 

the reinvented digital version of the face-to-face ritual of children sitting in a circle on the carpet 

to hear and see Mary O’s birthday book being shared. 

The digital story ended with a surprise “visit” from Hazel, Ms. S’s dog. Departing from 

the symbolic (inter)actions in the face-to-face celebration, this dog video leveraged the 

affordances of the digital as well as the community’s deep need for celebration and positivity. In 

this final video sequence, Hazel (the dog) was dressed up for a birthday party and talked directly 

to viewers (with the help of an app): “Well [Ms. R] couldn’t find [my] bunny ears but she didn’t 

have any trouble locating the birthday hat. I don’t mind though, because this is a special day!” 

(Figure 2, timestamp: 7:08). The dog then sang happy birthday, its mouth moving along to Ms. 
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R’s slightly altered voice. The video ended with the dog sharing a message for Frank, the 

birthday girl Mary O’s dog: “Tell Frank hello! Happy birthday, sweet girl.” Not only did this 

video foreground humor as a key element in celebrating together and creating pockets of joy, but 

it also demonstrates how classroom celebrations began to grow and be reinvented in a virtual 

space to include a more expansive community, one where pets played a more visible role than 

they had in the face-to-face classroom. 

In a world of COVID-19, when many adults and children experienced the disorienting 

disruption of rituals that helped mark days, weeks, and months, Ms. R and Ms. S’s continuation 

of birthday rituals helped the community mark time together. The creation of digital story 

celebrations helped preserve and continue to grow relationships in the community across 

space(s) and time(s) “during times of intense turmoil” (Imber-Black & Roberts, 1992, p. 28). 

Celebrations like the birthday videos helped the community mark, own, and name their days. 

This naming of days—often done with and through rituals—helps communities exert some 

control over time. Otherwise, “the years go right by and none of them belongs to you” (Gardner, 

2001). This felt particularly true during the early months of the pandemic when every day, week, 

and month had the feeling of running together. Celebrations allow communities to say this day is 

different from yesterday and distinct from tomorrow. Ms. R and Mr. S’s adaptation and 

continuation of celebratory birthday rituals helped the community feel as if those final days and 

months of kindergarten were something more than lost time; those final days and months were 

opportunities for continued growth and, importantly, celebration and laughter. 

Healing: Recovering from Trauma and Loss 

The sudden shift from in-person community to virtual connections was accompanied by 

an anxiety-laden cloud for both students and faculty. The teachers and children found themselves 
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in a place they had never been before: a global pandemic that resulted in a set of domino-like 

effects: financial hardships, uncertainty about the future, a sudden stoppage of social and sports 

events that had become part of the rhythm of life. It is no wonder that these digital stories 

became, then, a ritual that sustained and promoted healing from collective trauma and loss. 

Rituals have this restorative effect in part because they produce order out of chaos, connecting 

our past, present, and future selves (Howell & Reinhard, 2015). More than this, rituals provide 

predictability in the face of destabilizing trauma and can be experienced as grounding for youth 

faced with the threat of unwelcome changes (Bailey, 2011). Neugebauer (2000) ties together 

these healing benefits of rituals when writing: “[Rituals] provide stability, consistency, and 

generate expectation and hope. Their anticipation leads us into the future. Their repetition 

connects us to the past. Their familiarity comforts us” (p. 49). Often, during these morning 

meeting digital stories, this healing time travel took on the form of school-based images and 

videos (often taken between August 2019 and February 2020) layered with voiceovers, music, or 

sometimes silence. By featuring pictures of past classroom events, student-created artifacts, and 

field trips, youth were able to relive their experiences buoyed by nostalgia. 

Invitations to remember shared experiences, spaces, and artifacts while stuck at home 

during a pandemic functioned as more than just a quick trip down memory lane: “in times of 

trauma, crisis, grief and mourning digital media can be seen to contribute to a ‘comfort culture’ 

(Sturken, 2011), giving immediate access to sites of memory… [and] community” (Garde-

Hansen et al., 2009, p. 6). The incorporation of these images and videos sparked crucial, 

regenerative memories of doing and being together in the past. Not only could youth vividly 

recall happy times of playing and creating in physical proximity; they could relish the sense of 

still being in community with one another, however distanced. Youth were provided, not just 
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access, but agency over the digital memories, commonly pausing the video when they or their 

best friends were featured to re-watch or show a family member. 

Of course, the children from the class were not the only ones needing comfort. Ms. S and 

Ms. R found that the creation and curation involved in making these morning meeting digital 

stories became a move of catharsis for their own personal grieving process. Ms. R admitted, “It 

took me forever to learn how to do it, but it was so therapeutic for me… it fed my soul in a way.” 

She described her state of grief throughout the semester and the ways in which finding past 

images and videos met her in that grief: 

My classroom was in my dining room and I think I was kind of mourning really. I missed 

the children … But we all were sad. It was sad. I couldn't believe how sad I got … Oh my 

word … making those videos. Looking at the videos of August, like from Seesaw, putting 

them on there, it would take my breath away because it would just be a memory and it 

made me happy … I just felt connected.  

Garde-Hansen et al. (2009) poignantly describe digital memory culture as “a longing for 

memories, for capturing, storing, retrieving and ordering them” (p. 5). As Ms. R engaged in the 

practice of storing, retrieving, and ordering moments from the school year preceding the 

pandemic, she found more than just comfort; she found connection. 

As the semester progressed, Ms. R and Ms. S went a step further than merely featuring 

digital memories from the past. They made the deliberate move to juxtapose media from their 

past in-person time together with media from their more recent online meetings (see Figure 3). 

By composing a digital story that placed a video from what is directly beside a photograph from 

what was, the teachers provided youth a safe way to begin making connections between past and 

present.  
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Figure 3 

Juxtaposition of New and Old Videos/Images of Classroom Community in a Video (5/5/20) 

  

Timestamp: 6:05-6:28 

In this video clip, perky music plays in the 

background as a video clip shows children 

participating in a previous synchronous virtual 

morning meeting 

Timestamp: 6:29-6:41 

In this video clip, perky music continues as a 

photograph of the class is displayed. The 

photograph was taken in-person earlier in the 

year. 

 

Importantly, the media featured in Figure 3 were woven together by proximity (the in person 

picture directly followed the Google Meet video) and the same bouncy music, sending a subtle 

message that both class pictures were equally valid. Garde-Hansen et al. (2009) discuss digital 

memory practices like this as  

the active, subjective, organic, emotional, virtual and uncertain production of the past and 

present at the same time. What digital media brings to memory–and to thinking about and 

representing the past–is the possibility of simultaneity, indeterminacy and ‘the continual 

eruption of the new’ (Grosz, 1999, p. 28) into a landscape of old ways of doing things. 

(Garde-Hansen et al., 2009, p. 8) 
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While healing necessitates a validation of the present reality, it also requires an honest look back 

at what was lost. In another video, Ms. R comments on all of the pictures of the “home 

classrooms” that children shared after teachers extended the invitation at a previous morning 

meeting: 

So I’ve gotten to see some of the classrooms you’ve created at your houses. I wanted to 

share with you [an image of] my [home] classroom. Some things may look familiar. I 

love my class picture . . . It’s nice but I sure am missing our classroom and miss you 

guys. 

The photograph shared (Figure 4) by Ms. R was a powerful representation of the collision of the 

past (the in-person image on her desk) with the present (her make-shift home classroom put 

together for the pandemic). Note that Ms. R ended her voiceover articulating a sense of grief or 

loss: “I sure am missing our classroom and miss you guys.” Modeling how to fully feel and 

articulate a sense of loss served as another key way that these digital stories promoted healing.  
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Figure 4 

Photo Shared in a Video of Ms. R’s “Home Classroom” with a Printed Copy of a Pre-

Pandemic Class Photograph (4/2/20) 

 

 

Another moment that Ms. R scaffolded how to use words to express loss came to be 

during the interactive question and answer sessions, in which students sent in questions they 

wanted their teachers to answer. One child submitted a photo of a whiteboard with the question: 

“Do you lki schol?” (Do you like school?). It’s possible that the question came from a place of 

need, of grief, of wondering “is school closed because my teachers don’t like it?” Ms. R used the 

opportunity to again model how to talk about something loved but currently lost, and her 

voiceover reply was accompanied with photographs from the currently empty physical space of 

their classroom as well as lively photographs from months ago when children played noisily at 

centers and outdoors at recess (Figure 5). 
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Figure 5 

Examples of Teachers’ Video Response to a Child’s Question of “Do You Lki School?” (4/21/20) 

  

Timestamp: 2:27-2:35 

Voiceover: “Oh yes I love school. I love our 

wonderful big classroom with the windows 

so we can see the playground” 

Timestamp: 2:35-2:36 

Voiceover: “The loft,...” 

  

Timestamp: 2:36-2:37 

Voiceover: “...the carpet where we have our 

morning meetings…” 

Timestamp: 2:40-2:42 

Voiceover: “I love our lunch tables,...”  
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Timestamp: 2:43-2:50 

Voiceover: “And I love our playground 

where we get to play and run. . . But most of 

all I love you guys being there.” 

Timestamp: 2:51-3:00 

Voiceover: “The building is wonderful and 

our school is great, but you are the ones that 

make it fun and make Ms. S and me really 

love school.” 

  

Timestamp: 3:02-3:06 

Voiceover: [none] 

Image: pre-COVID-19 birthday celebration 

Timestamp: 3:07-3:11 

Voiceover: [none] 

Image: pre-COVID-19 writing time 
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Timestamp: 3:12-3:15 

Voiceover: [none] 

Image: pre-COVID-19 math studio time 

Timestamp: 3:16-3:17 

Voiceover: [none] 

Image: pre-COVID-19 picnic lunch 

 

The repetition of “I love” in relation to particular spaces they shared when face-to-face 

invited the children to also remember and imagine their classrooms with longing and nostalgia. 

Making space and time for naming for memorializing what is missed as a class community is 

central to beginning the process of healing as well as moving on (Imber-Black & Roberts, 1992). 

In addition, the juxtaposition of images devoid of humans with those capturing the busy activity 

within the spaces sends a clear message to the children: although we grieve the loss of these 

spaces and in-person interactions, we are still a strong community, even when separated by 

geography. In other words, the answer to the child’s question was a resounding “we did love 

school and we do love school now, however changed it may be.” 

Discussion  

Much has been said and written about human resilience in the face of COVID-19 (e.g., 

Prime et al., 2020; Santhanam, 2020). In this piece, we take up one very particular corner of 

existence that was radically disrupted in March 2020: one kindergarten class and two very 



Buchholz & Rust                     SUSTAINING HOPE IN LOCKDOWN             
 

41 
 

creative educators. Rituals (Imber-Black & Roberts, 1992) provided a lens for us to mine the 

ways in which digital morning meeting digital stories served three crucial functions to bolster 

and sustain the class community: relating, celebrating, and healing. These digital stories point to 

the truth that “rituals bent but did not break during COVID-19”, and in fact, “new rituals were 

created, designed, and invented that captured and expressed the current moment” (Imber-Black, 

2020, p. 920). In analyzing this set of digital stories and interviews with the teachers, a 

fundamental paradox asserted itself: dealing with loss turns out to be a business of hope. 

The three functions of ritual we explore above, of course, did not emerge as neat and 

disparate entities. A series of photographs or video clips could simultaneously have invoked a 

wash of celebration, relational connection, and healing within the six-year-old viewers. But 

whatever each digital morning meeting produced at the site of its viewer, it was clear that all of 

these digital stories were buoyed by the digitally-mediated lifeboat of collective remembering. 

Whereas history is considered to be a comprehensive record of past events, “collective 

remembering is the act of narrativizing events that happened in the past and that are being 

remembered in the present for a particular purpose” (Misztal, 2003, citing the work of Wertsch 

(2002)). In this case, the “particular purpose” was addressing children’s and teachers’ collective 

trauma, grief, and feelings of loss related to COVID-19. The digital stories offered a way for this 

classroom community to continue engaging in rituals, guiding this [memory] community in 

sifting through “what should be remembered” and “how this [remembering] is to be done” 

amidst the significant losses incurred by COVID-19 (Lohmeier & Bohling, 2017, p. 7). Rituals 

not only help communities mark the passage of time, they also help determine what is 

remembered.  
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 At times, this collective remembering connected to classroom rituals was triggered by 

photographs of events in the year. Other times, a teacher’s voiceover reminded the children of 

their days face-to-face, the spaces, traditions, and rituals that they shared. Still other times, the 

children themselves (re)produced the past through a question to the teacher or a nod to what they 

used to like to do with a friend in the classroom. Whatever the source, looking back together at 

shared moments situated in the past proved to be a central tool in dealing with the unexpected 

present. In the wake of shock and loss, Ms. R and Ms. S wisely used—ultimately reinventing and 

reimagining—the vehicle of one well-established morning meeting ritual to transport their 

kindergarten students, time machine style, to a myriad of more fluid rituals that made up their 

past everyday face-to-face class realities. These rituals help co-construct particular narratives that 

helped young children process the traumatic changes to their daily lives brought about by the 

pandemic.  

At the same time, these digital stories were not merely an enterprise of looking back. 

They made space for confronting the present. When children shared videos and pictures from 

home, re-enacting old rituals like the pledge of allegiance in new spaces and sharing new home 

rituals—or old rituals in new spaces—they blurred boundaries between home and school and 

between then and now. When teachers made silly videos featuring their dogs taking naps at 

home, modeled their own use of language to articulate what they miss in this current moment, 

and juxtaposed an old class picture beside a zoom-mediated class screenshot, they bravely 

embraced the “what is” without flinching. In all cases, these rituals centered the humans 

(individually and collectively) in the classroom community: past, present, and even looking 

toward the future.  
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What, then, should educators take from all of this moving forward in a world where most 

schools have returned to in-person learning? First, identify and deliberately make space for 

rituals that mark time and meaning for the young children in your classroom. Reframing what 

you previously considered to be “routines and procedures” as rituals can help you as an educator 

acknowledge the emotional weight and potential functions of these classroom practices. They are 

more than means to an end, and they do more than manage people and materials in classroom 

spaces. Rituals color the passing of time, they anchor us all in the wash of activities that make up 

a day, and, most importantly, they serve as the root of flourishing relationships. With pandemic 

stressors continuing and children’s mental health in “crisis” (Abramsom, 2022, para. 1), rituals 

have the potential to create healing-centered sites of engagement in our classrooms (Ginwright, 

2018), moving from conceptualizing trauma as an individual experience to understanding trauma 

and healing as a collective experience. 

Second, although nothing can replace in-person enactments of rituals, it is worth 

considering the way that other modalities, such as video, can support rituals. We found that 

digital storytelling enabled collective memory in a way that in-person activities actually couldn’t. 

Our teacher participants reminded us that the creation of digital stories is time-consuming, so we 

suggest starting small. For example, consider including a slideshow Friday afternoons that 

incorporate images from the week entitled “a week in review.” Use the slideshow as a 

springboard into conversation and reflection about what was and what will come the following 

week. Another crucial finding involved the power of involving students in the video creation. 

Consider asking one student each week to share video from their space at home and incorporate 

that into a morning meeting. You may even decide to incorporate video editing with youth into 

writing workshop; young people often find great joy in learning how to make meaning through 
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image and music. If you are new to digital storytelling, some resources that can get your students 

and you started include apps from Commonsense Media1 or a storehouse of information from 

SchrockGuide2 on all things digital storytelling related.  

When coping with loss and uncertainty, rituals offer significant support to children and 

teachers. And although discussions of classroom rituals have almost exclusively been limited to 

face-to-face spaces and interactions, the disruptions of COVID-19 created space for teachers to 

explore how digital stories allowed for the continuation and reinvention of classroom rituals, 

creating stability, consistency, and sustaining hope. As education leaders across pre-K-16 push 

for a return to normalcy, Imber-Black (2020) calls for the need for deep reflection in relation to 

rituals: “When the shutdown finally becomes a memory and some of the newly invented rituals 

slip away, … many will maintain as discoveries of our creativities, our capacities, and our 

requirement for the human connections rituals provide” (p. 921). We hope future research will 

continue to mine the potential of classroom-community rituals in its myriad of forms; what do 

they produce for all engaged in the enterprise of learning and being together? By seeing the ways 

teachers and children creatively sustained themselves and each other through and across screens 

at a particularly challenging time, we can more intentionally nurture rituals (in all forms and 

modes) as a way to enact strong, caring, connected communities in our schools. 

  

 
1 https://www.commonsense.org/education/top-picks/apps-and-sites-for-storytelling  
2 https://www.schrockguide.net/digital-storytelling.html  

https://www.commonsense.org/education/top-picks/apps-and-sites-for-storytelling
https://www.schrockguide.net/digital-storytelling.html
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