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Abstract 

Readers theater is an established and well-researched instructional approach in literacy 

classrooms that has been found to increase students’ reading fluency and other aspects of 

reading. The purpose of this study was to investigate students’ perceptions of this instructional 

activity. The researchers surveyed 71 second grade and 70 third grade students asking how 

students felt about readers theater and whether they believed readers theater improved their 

reading. Results from the survey indicated that the majority of students had a positive attitude 

towards participating in readers theater. In addition, 90% of the students believed that readers 

theater resulted in improvements in their reading. Overall, students’ perceptions of readers 

theater and its impact were positive. Readers theater can be viewed as an engaging, effective 

approach for reading instruction. 
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What Students Think about Readers Theater 

Readers theater is an authentic and easy-to-implement instructional activity that engages 

students in rehearsing and performing reasonably short scripts/texts for an audience (Worthy & 

Prater, 2002). The ease of implementing readers theater lies in that it is a minimalist type of 

performance that requires no memorization of scripts, no acting, no props and no costumes, 

though these can be used in a readers theater program. Teachers can easily locate collections of 

readers theater scripts online or create their own using a diverse array of cultural artifacts, such 

as poems, fairy tales, songs, and famous speeches, among others. 

When employing readers theater in the classroom, teachers typically model the script for 

their students and then offer guidance and encouragement as students engage in repeated 

readings (rehearsal) prior to the performance (Rasinski, 2010). Teachers help to facilitate their 

students’ understanding of the importance of meaning and their knowledge and use of prosody 

(intonation, tone, rhythm, stress, etc.) during the reading process by reminding them that their 

primary goal for reading aloud should be to read with expression (Rasinski, 2010). In fact, what 

differentiates readers theater from other instructional approaches aiming to promote fluency 

development is that the focus should be on reading/performing a text in an expressive manner 

that satisfyingly conveys meaning to an audience, rather than focusing on increasing students’ 

ability to read at a certain rate. 

There are various implementation protocols of readers theater, but most follow a weekly 

format for rehearsal and eventual performance (Rasinski, 2010; Young & Rasinski, 2009, 2013, 

2018; Vasinda & McLeod, 2011). At the beginning of the week, this format typically entails 

dividing students into small groups, assigning them a script, and notifying them they will 

perform in front of an audience at the end of the week (Rasinski, 2010; Young & Rasinski, 
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2009). By locating an authentic audience for each weekly readers theater performance, such as 

another class, teachers can increase the likelihood that their students will become intrinsically 

motivated to practice and rehearse the script, naturally resulting in amplified interest in engaging 

in repeated readings, which has undoubtedly been connected to achieving growth in fluency in 

the academic literature (Young & Rasinski, 2009). 

Although readers theater is typically classified as a reading fluency building activity, 

improving both word recognition automaticity and prosodic reading (Corcoran & Davis, 2005; 

Martinez, Roser, & Strecker, 1998; Tyler & Chard, 2000; Young & Rasinski, 2009), research 

suggests that it can develop other aspects of reading such as word decoding, comprehension, and 

overall reading achievement (Garrett & O’Connor, 2010; Keehn et al., 2008; Millin & Reinhart, 

1999; Rasinski et al., 2011). For example, since readers theater is an authentic approach to 

repeated readings (Samuels, 1979), word recognition accuracy often benefits. Moreover, since 

readers theater involves the oral performance of a script for an audience, readers theater can also 

boost students’ self confidence in their reading and speaking abilities. Regardless of the vast 

array of potential benefits of readers theater cited in the literature, researchers have yet to 

investigate whether students themselves believe readers theater made them better readers, 

representing a significant gap in the literature. 

In addition to the benefits of readers theater described above, we feel that students also 

find the activity highly engaging and motivating. In an era where many students are not 

motivated to read (Erickson, et al., 2020; Scholastic, 2014; Thomas, 2018), the use of a highly 

engaging reading activity may provide an instructional approach for motivating less engaged 

readers. In an early study of readers theater, for example, one primary grade student noted that 

readers theater allowed her to be the “star” reader in her classroom (Martinez et al., 1998). The 
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notion of performing a text for an audience created a high level of enthusiasm and cooperation 

among students for engaging in rehearsal, an authentic form of repeated reading. Another student 

in the same study noted that “readers theater is the funnest reading I’ve ever did before” (p. 333). 

Despite such anecdotal and singular evidence, just how students perceive readers theater is not 

clearly known. 

In fact, researchers and teachers seldom seek to ascertain students’ perspectives of 

classroom activities involving reading in general, including readers theater; yet the literature 

regarding the relationship between reading achievement and student motivation and engagement 

implies the worthwhile nature of investigating students’ perceptions of different instructional 

approaches to reading. The research has long illustrated there is a strong association between 

engaged reading and reading achievement (Klauda & Guthrie, 2015; Wigfield & Guthrie, 2000). 

For instance, from a national sample of students, Campbell, Voelkl, and Donahue (1997) 

discovered that in all three of the age groups studied (9, 13, and 17 years old), the participants 

who reported experiencing higher levels of engagement while reading a variety of texts 

performed better academically as compared to those who had reported feeling less engaged 

during the reading process. 

By conducting a longitudinal study examining the relationship between reading 

motivation, engagement, and achievement among 183 adolescents, Klauda and Guthrie (2015) 

concluded there was a stronger correlation between these three elements among readers who 

were categorized as advanced rather than struggling, similarly indicating the students who had 

experienced comparatively higher levels of motivation and engagement while reading performed 

better academically. Moreover, Guthrie et al. (1999) note that motivation is the key to getting 
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students to read frequently, arguing that frequent reading leads to increased academic 

achievement in literacy-related classroom activities. 

Given the strong link between motivation and frequent reading indicated in the literature, 

combined with the fact that the rehearsal process gives students a natural reason to engage in 

repeated readings, it seems particularly imperative to study whether students feel motivated by 

readers theater. Investigating whether students feel motivated and engaged by readers theater 

could be beneficial because participating in this activity on a regular basis could help students to 

develop reading as a habit. Gambrell (2015) maintains literacy educators’ need to gain a better 

understanding of what motivates their students to engage in the act of reading more frequently 

because “if students don’t develop the reading habit, it is unlikely that they will reach their full 

literacy potential” (p. 262). Thus, investigating students’ perceptions of readers theater could 

help to shed light on the potential for this activity to increase students’ motivation and 

engagement while participating in repeated readings, which the research has illustrated can lead 

to fluency development and literacy growth in general. 

Even though it is undeniable that students’ perspectives should always be placed at the 

root of teachers’ pedagogical decisions, they are far too often overlooked in the literacy 

classroom. This negligence is highly problematic when considering the robust connections 

scholars have uncovered between reading achievement, motivation, and engagement. Therefore, 

we strongly believe the research suggests it is worthwhile to investigate students’ perceptions of 

readers theater as an instructional activity, especially since, as previously stated, only anecdotal 

and singular evidence from Martinez et al. (1998) is presently available when searching within 

the academic literature for students’ explanations of why readers theater motivates them to read. 
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While there are certainly studies that have established that readers theater does indeed 

motivate students to read (Martinez, Roser, & Strecker, 1998; Powell-Brown, 2006), researchers 

who have addressed this subject have neglected to give voice to students that allows them to 

explain precisely why they like readers theater, which may assist researchers in the process of 

determining what exactly it is about readers theater activities that makes students feel motivated 

to read. Overall, we feel that the present study adds to the existing body of research about readers 

theater and motivation by empowering students with the chance to explain their perspectives 

firsthand regarding why they like readers theater activities and whether they feel such activities 

make them better readers, which may provide researchers and teachers alike with new 

information about why readers theater can make students feel motivated. Gaining a better 

understanding of students’ perspectives about the specific reasons that readers theater motivates 

them not only has the potential to contribute new knowledge to this line of inquiry, but it could 

also supply teachers with additional characteristics that they can attempt to incorporate into the 

design of both readers theater and other literacy-related activities with the aim of increasing their 

students’ motivation to engage in the act of reading.  

Our Study 

Our study surveyed 71 second grade and 70 third grade students who had participated in 

readers theater as part of their regular literacy curriculum. We sent the surveys via email to 

teachers that were using readers theater in their classrooms and requested that students 

completed them anonymously. The teachers were procured from a mailing list created by the 

second author. The mailing list was created based on teachers who had contacted the second 

author about implementing readers theater. These unsolicited emails usually contained questions, 

comments, or requests for additional scripts. The second author reviewed the numerous (over 
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100) e-mails for teachers who stated they had consistently implemented readers theater. The 

teachers were then contacted to ensure that readers theater had taken place in their classroom, 

and if it had, the researchers would be interested in their students’ perceptions. In the end, 141 

second and third graders completed the surveys from various regions of the United States, 

including the South Central, Deep South, Midwest, and the Great Lakes areas. According to the 

survey 74 were males and 66 were females (one unknown). No other demographic information 

was available because the surveys were completed remotely and anonymously, and the 

researchers aimed to keep the survey as short as possible. 

The surveys were completed at the end of April, and thus the students had engaged in a 

weekly readers theater routine for nearly a full school year. Each week small groups of students 

would be assigned a script that they would perform for classmates and others at the end of the 

week. During the week student groups were given opportunities during literacy instruction time 

to rehearse and discuss their scripts and coach one another in their oral reading of the scripts. 

During this time the teacher would actively engage with students, providing support, 

encouragement, modeling, and formative feedback. 

While designing our study, we concluded that a mixed-methods approach, eliciting both 

quantitative and qualitative data, might lead to a more complete understanding of students’ 

perspectives of readers theater, a significant topic that has remained largely unexplored. When 

describing the value of utilizing both a positivist and an interpretivist approach throughout the 

process of conducting mixed-methods research, Roth and Mehta (2002) argue that “each 

approach is important in its own right, and that combining the two has even greater analytic 

value” (p. 9). Although a positivist approach was used to interpret the quantitative data that was 

collected for this study in an objective manner involving the use of statistics, an interpretivist 
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lens was also utilized to interpret the students’ responses to the qualitative questions included in 

the survey. When using an interpretivist lens, Hatch (2002) informs that researchers must make 

“interpretive judgments” about the data they collect (p. 179), engaging in a procedure that 

involves such activities as “making inferences, developing insights, attaching significance, 

refining understandings, drawing conclusions, and extrapolating lessons” (p. 180). 

As a result of its compatibility with interpretivism, inductive data analysis was the 

approach used to analyze the qualitative data collected from our survey. The following steps of 

inductive data analysis, as outlined by Thomas (2006), were completed: 1) preparing “raw data 

files” by performing “data cleaning,” in order to make files consistent with one another (p. 241); 

2) performing an initial reading of text data, followed by as many repeated, close readings that 

are necessary to become exceptionally familiar with the content; 3) identifying specific text 

segments related to the objectives of the research, or research questions; 4) labeling “segments of 

text to create categories” and then attempting to “reduce overlap and redundancy among the 

categories” (p. 242), along with “breaking down, comparing, conceptualizing, and categorizing 

data,” a process referred to as “open coding” (p. 61); and 5) continuing to revise and refine the 

categories that have emerged throughout the process of open coding until they most accurately 

convey the researchers’ interpretation of the data. 

Findings 

Do You Like Readers Theater? 

After employing readers theater on a regular basis throughout the school year, students 

were asked to complete a simple two-question survey on their perceptions of readers theater. The 

first survey question asked students to indicate how they felt about readers theater. Students had 

three options: Smiley Face (I like readers theater), Indifferent Face (Neither like nor dislike 
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readers theater), and Sad Face (I do not like readers theater). Students’ responses are summarized 

in Table 1. 

Table 1 

Student Responses to the Question “How Do You Feel About Readers Theater?” 

Grade Level 

I Like Readers 

Theater 

I Neither Like nor 

Dislike Readers 

Theater 

I Do Not Like 

Readers Theater 

2 54/71% 16/22.5% 1/1.4% 

3 42/60% 23/32.9% 4/5.7% 

Total 96/68.6% 39/27.9% 5/3.5% 

  

Does Readers Theater Make You a Better Reader? 

The second question in the survey asked students to respond to the question, “does 

readers theater makes you a better reader?” Sixty-one second graders (85.9%) responded yes 

while 10 (14.1%) responded no. Third graders had three choices in their response to the same 

question: Yes, Not Sure, and No. Sixty-two third graders (88.6%) responded that readers theater 

did indeed make them better readers, while 7 (10%) were not sure, and only 1 (1.4%) did not feel 

that readers theater improved their reading. 

We also explored any gender differences in students’ responses. For both questions, the 

responses given by both girls and boys were essentially the same. Well over half of girls and 

boys saw readers theater in a positive light, while less than 10% of girls and boys did not like 

readers theater. 
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Why Do You Like Readers Theater? 

While the quantitative findings of the study point to readers theater as a motivational 

literacy activity, individual student responses provide a richer sense for students’ feelings toward 

readers theater. The survey asked the second and third graders to respond with written comments 

to the following question: “Why do you like readers theater?” Only four of the 141 students 

(2.8%) reported disliking readers theater, with just one supplying a reason (“…because I’m very 

shy”). Additionally, only two students’ (0.7%) comments simultaneously implied both positive 

and negative perspectives (“It was okay to me but it was a little embarrassing” and “I don’t love 

it a lot but I would do it again and I think it’s not boring”). In fact, the majority of the students, 

133 of 141 (94.3%), wrote exclusively positive comments about readers theater, with 53 (37.6%) 

providing two or more reasons for their enjoyment and only four (2.8%) lacking a reason. 

The comments of the second and third graders revealing positive opinions about readers 

theater encompass a wide range of reasons that can be divided into four major categories, which 

are: 1) theater; 2) reading; 3) emotions; and 4) education. Example excerpts from the students’ 

comments on the surveys that were used when formulating these categories have been provided 

in Table 2.  

Table 2 

Categories – Students’ Comments Explaining Why They Like Readers Theater 

Category Sample Excerpts 

Theater • “Readers theater helped me to have an open mind about drama” 

• “You get to experience being an actor” 

• “I like performing for other classes” 

• “It is fun to do because you make props and eventually share it” 

• “Because we can make costumes” 

Reading • “Because it is fun to do and it makes me a fluent reader” 
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Category Sample Excerpts 

• “It’s cool to read with my friends and I love it!” 

• “Because it is fun to do and you work on reading skills like expression, 

and it is funny” 

• “Because I like to read a script to an audience and I like reading” 

• “Because it makes me better at reading” 

Emotions • “Because it was fun and funny” 

• “It is very fun to perform in front of people and fun to practice with my 

friends” 

• “Because it makes me feel happy and good inside” 

• “It helps me relax” 

• “It is not very stressful” 

Education • “You get to visit different grades” 

• “Because we get to go to different classrooms” 

• “Because I love reading to people and I like performing for other 

classes” 

• “I like it because it is so much fun to have people come see you 

perform” 

• “Because we all came together and got to know more about your peers” 

Theme 1: Theater 

The largest category of reasons (65 comments, 46.1%) is related to various aspects of 

theater. One student (0.7%) wrote, “Readers theater helped me to have an open mind about 

drama.” A total of 23 (16.3%) explicitly stated they like acting, while 10 (7.1%) mentioned 

appreciating having the opportunity to pretend to be different characters and one (0.7%) admitted 

enjoying making others laugh. Fifteen (10.6%) students’ comments indicated they liked 

performing in front of an audience in general, and others specified a particular audience, such as 

other classes (2.8%), parents and other family members (1.4%), and other students (1.4%). Other 

reasons related to elements of theater include having a set and props (2.8%), making costumes 
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(0.7%), and wearing costumes (0.7%). Two students (1.4%) listed specific types of performances 

(musicals and poetry slams) when explaining why they like readers theater. 

Theme 2: Reading  

Reading is the second major category of the second and third graders’ responses with 56 

(39.7%) that are directly related to the topic of reading, including: 1) nourishing their enjoyment 

of reading (9.2%); 2) reading scripts and learning new stories (6.4%); 3) assisting them in 

becoming fluent readers (4.3%); 4) helping them to become better readers in general (3.5%); 5) 

enjoying stories they consider to be funny or silly (3.5%); 6) allowing them to practice reading 

with expression (2.1%); 7) offering them chances to read to others (2.1%); 8) providing them 

with opportunities to read with friends (1.4%); 9) giving them opportunities to demonstrate their 

knowledge, abilities, and improvement to an audience (1.4%); 10) increasing occasions to 

practice reading (1.4%); 11) learning more about the characters (1.4%); 12) improving their 

ability to read aloud (0.7%); 13) improving their pronunciation (0.7%); 14) helping them to 

overcome their fear of reading aloud (0.7%); and 15) feeling proud when they finish reading a 

new script (0.7%). 

Theme 3: Emotions 

Emotions is the theme of the third major category identified in the comments of the 

second and third graders. Although only one student (0.7%) explicitly mentioned appreciating 

the fact that readers theater evokes emotions, 48 others (34%) supplied reasons related to this 

area, including having fun (31.2%) and feeling happy (1.4%) and relaxed (1.4%). Several of the 

students seemed notably enthusiastic about the level of fun they associate with readers theater, 

offering many reasons to support this perspective (“Because I get to go visit and it is so fun” and 

“I like it because I like reading to people and it is really fun”). It appears the students associate 
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fun with many other explanations they gave in support of their enjoyment of readers theater. 

Further, the students’ comments suggest readers theater helps them to cope with the stress caused 

by some of their other experiences in the classroom (“It is not very stressful” and “It helps me 

relax”). 

Theme 4: Education 

Education is the fourth major category of the reasons the students supplied in support of 

their enjoyment of readers theater, encompassing 31 (22%) of the comments. Three (2.1%) 

students praised readers theater as an opportunity to learn, and one (0.7%) specifically indicated 

they like when the scripts are based on true events because their knowledge of history can be 

increased. A large number of the comments reference details surrounding classroom instruction 

and the students’ daily experiences, including: 1) collaborating and interacting with peers, 

friends, and groups (7.1%); 2) doing fewer traditional assignments and activities (2.1%); 3) 

visiting different classrooms (1.4%); 4) admiring the teacher who employs readers theater in his 

or her classroom instruction (1.4%); 5) considering readers theater to be an engaging activity 

(1.4%); 6) offering opportunities for creativity (1.4%); 7) causing learning to seem more like 

play (0.7%); 8) providing occasions for discussion (0.7%); 9) promoting participation (0.7%); 

10) enabling them to try new and different things (0.7%); 11) allowing them to learn more about 

their peers (0.7%); and 12) visiting different grades (0.7%). 

Why Does Readers Theater Make You a Better Reader? 

Second and third graders were also asked to respond with written comments to the 

following question: “Why does it make you a better reader?” In their responses, 14 (9.9%) 

students reported disagreeing with the idea that readers theater makes them a better reader, with 

only four (2.8%) providing specific reasons to support their opinion. The reasons presented are 
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believing students only care about having opportunities to create something (0.7%), preferring 

more free time (0.7%) and reading books (0.7%) over participating in readers theater, and 

thinking they already know how to read well enough (0.7). Interestingly, 10 (71.4%) of the 14 

students who indicated they do not believe readers theater improves reading capabilities also 

mentioned they enjoy this activity for a diverse array of reasons, including: 1) having fun (2.1%); 

2) performing in front of an audience (1.4%); 3) collaborating and interacting with peers in 

groups (0.7%); 4) feeling happy (0.7%); 5) pretending to be different characters (0.7%); 6) 

reading with expression (0.7%); 7) getting to know the characters better (0.7%); 8) doing fewer 

traditional assignments and activities (0.7%); 9) increasing occasions to practice reading (0.7%); 

and 10) creating opportunities to act (0.7%). 

The comments of the students who agree that readers theater makes them better readers 

comprise a wide range of reasons that can be divided into the same four major categories as their 

other written comments, which are: 1) reading; 2) theater; 3) emotions; and 4) education. 

Example excerpts from the students’ comments on the surveys that were used when formulating 

these categories have been provided in Table 3.  

Table 3 

Categories—Students’ Comments Explaining Why They Think Readers Theater Makes Them 

Better Readers 

Category Sample Excerpts 

Reading • “It helps us learn new and interesting words” 

• “Because it helps you read a lot” 

• “Because it builds your stamina in reading words” 

• “I think it makes me a better reader because it helps me say words I 

don’t know better” 

• “Because you have more time to read” 

  



Lowers, Young, & Rasinski  WHAT STUDENTS THINK 

94 
 

Category Sample Excerpts 

Theater • “Because it’s a play” 

• “You have to read a script, and be an actor” 

• “Because you say lines, parts, and act” 

• “Because it helps me act more like the person in the story” 

• “Because we learn more about the characters” 

  
Emotions • “I get to read which I love but I get to have fun” 

• “Because it was fun and funny” 

• “It gives you more emotions and you will work on team work” 

• “We get to do fun things and we get to perform” 

• “Because it makes me happy!” 

Education • “It helps you pay attention” 

• “Because it’s a very helpful activity” 

• “Because it’s not really a lesson” 

• “I can do it with my friend and I can learn new words I never heard” 

• “Because you learn to be better because you are corrected by other 

people” 

In sum, 127 (90%) of the students denoted believing readers theater makes them better 

readers, with 33 (23.4%) listing two or more reasons to explain why and only 10 (7.1%) 

neglecting to support their viewpoint. The second and third graders who believe readers theater 

makes them better readers wrote 120 comments containing reasons related to the topic of 

reading, including the following: 1) increasing opportunities to practice reading (17.7%); 2) 

contributing to reading improvement in general (17%); 3) presenting new and unfamiliar words 

(9.9%); 4) developing reading fluency (7.8%); 5) supporting the learning of difficult words (5%); 

6) enjoying reading scripts (4.3%); 7) improving the ability to read with expression (4.3%); 8) 

enjoying reading (2.8%); 9) increasing motivation to read (2.1%); 10) appreciating reading aloud 

(1.4%); 11) developing the ability to read aloud (1.4%); 12) increasing reading rate (1.4%); 13) 

enhancing confidence about reading in front of others in different contexts, such as family and 

friends (1.4%); 14) helping with understand texts (1.4%); 15) building reading stamina (0.7%); 
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16) enhancing interest in stories (0.7%); 17) receiving feedback about reading performance 

(0.7%); 18) exposing them to fictional and nonfictional stories (0.7%); 19) teaching words they 

consider to be interesting (0.7%); 20) learning procedural texts (0.7%); 21) having opportunities 

to read difficult texts (0.7%); 22) feeling proud when reading difficult words (0.7%); 23) 

learning more about the characters (0.7%); and 24) increasing positive feelings about the 

characters (0.7%). 

The other three categories comprise only 21.6% of the students’ comments containing 

reasons for believing readers theater makes them better readers. Theater is a category 

encompassing 14 of the students’ comments surrounding this question and contains the following 

reasons: 1) acting and memorizing lines (3.5%); 2) performing to an audience (2.8%); 3) 

pretending to be characters (2); 4) feeling nervous while performing (0.7%); 5) teaching them 

about drama (0.7%); and 6) increasing their knowledge of plays (0.7%). In addition to one 

student who explicitly wrote “emotions” when elaborating on the perspective that readers theater 

improves reading capabilities, four (2.8%) affirmed readers theater as fun and three (2.1%) 

admitted it makes them feel happy. 11 of the comments can be categorized under education, 

which are: 1) learning information (2.8%); 2) increasing attention (1.4%); 3) collaborating and 

interacting with friends (0.7%); 4) becoming more intelligent (0.7%); 5) gaining a better 

understanding of themselves (0.7%); and 6) helping them to learn without feeling like a 

traditional lesson (0.7%). 

Summary of the Data 

Based on student responses to our survey, as well as the categories that emerged from the 

coding and analysis procedures that were employed, there appears to be plenty to like about 

readers theater. Not only does the activity help improve students’ overall reading proficiency, but 
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there are many features of readers theater that students find appealing. These range from working 

with classmates on a mutual project to performing in front of an audience and more. The 

responses suggest readers theater appears to be an activity that students believe they benefit from 

in many significant ways. 

Conclusions 

Developing motivation for reading continues to be an issue of great concern in reading 

instruction (Erickson, Condie, & Wharton-McDonald, 2020; Thomas, 2018). Significant 

numbers of students (ages 6-17) do not find reading motivating or satisfying. In a 2014 survey of 

elementary students, 38% had negative feelings about independent reading in school, including 

18% who find it “boring” and 12% who wish they could do it “less often” (Scholastic, 2014). 

Over two-thirds of students report that they never read a book independently “on their own,” “as 

a class,” or “as a school.” It stands to reason that if students are not motivated to read, they are 

less likely to engage in reading, and, of course, students who do not read much are less likely to 

become proficient or lifelong readers. Heick (2019) suggests that a major reason many students 

dislike reading is that in traditional reading instruction we try to divorce the reader from the 

reading. Students view themselves as distinct and distanced from the text. Because in readers 

theater student performers take on roles within the text (script), they are more able to become 

integrated into the text itself. They become the text and are thus more motivated to engage in 

reading it. 

Extensive research reports that readers theater can increase reading fluency and overall 

reading ability. Beyond these academic implications, the present study provides initial evidence 

that consistent implementation of readers theater may have a positive effect on students’ 

motivation to engage in reading. Thus, the results of this study expand our understanding of the 
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potential for readers theater not only to improve reading performance, but also to motivate 

students in reading in the elementary grades. That the majority of the students surveyed indicated 

they liked participating in readers theater suggests the students felt motivated and engaged to 

take part in this authentic form of repeated readings. The fact that some students who indicated 

enjoying readers theater admitted to not believing it makes them better readers might suggest a 

need for educators to increase the number of intentional opportunities for students to engage in 

this activity and for teachers to direct students’ attention to the ways in which readers theater can 

improve reading. 

An effective reading curriculum should be aimed not only at improving students’ reading 

performance and proficiency but also at nurturing in students a love for reading. The findings of 

the present study suggest that second and third grade students appear to possess a diverse array 

of reasons for enjoying readers theater, and that many students consider this activity to be 

beneficial in terms of promoting reading growth and development. Additionally, the findings 

suggest readers theater can facilitate students’ enjoyment of the process of engaging in repeated 

readings of a text, unlocking the potential of this instructional approach to help students to 

develop frequent reading as a habit, which the research informs can ultimately lead them down a 

path to becoming better readers. As Gambrell (2015) argues, in order to help students to develop 

the habit of reading frequently, teachers of reading should strive to search for instructional 

approaches that are capable of motivating students to read more often. The students’ responses to 

the survey suggest that readers theater could provide teachers with opportunities to motivate their 

students to engage in an authentic and engaging form of fluency and comprehension instruction. 

Surely, more research is called for in this area. In fact, one limitation of the present study is that, 

due to the fact that we wanted our research to be centered around the students’ perspectives, the 
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teachers of the students who were surveyed were not asked to implement readers theater in a 

particular or consistent manner, and were, thus, permitted to teach their own interpretation of 

readers theater activities before the students responded to the survey. Therefore, future studies 

could explore whether students’ perspectives and levels of motivation change when different 

types of readers theater activities are implemented. Still, given its wide ranging and positive 

impact on readers, it is intriguing and hopeful to suggest that readers theater become a more 

integral part of any effective primary grade reading curriculum. 
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