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Educators and Researchers Inspire Others to Hear, Feel, and See What Matters 

 

My task, which I am trying to achieve is, by the power of the written word, to make 

you hear, to make you feel, — it is, before all, to make you see. That—and more, 

and it is everything. 

—Joseph Conrad 

Joseph Conrad’s quote reminds us that the purpose and power of the written word is to 

shape the human experience, including learning, teaching, and research. In this era of standardized 

testing, top-down policy and data-driven accountability that dominate today’s educational contexts 

—K-12 and academia alike (Erickson & Wentworth, 2010; Gunnulfsen, 2017)—enactment and 

implementation of Conrad’s philosophy might seem a tall order. Yet, in the articles in this issue, we 

witness literacy practices, learning, teaching, and methodologies that just do that. They recognize, 

celebrate, and reflect the teaching of reading and writing and language learning with arts and 

research methodologies that enable teachers, students, and researchers to hear, feel, and see the 

diverse ways of knowing, learning, and perceiving their individual identities, lived experiences, 

and the social worlds in which they reside. As such, these practices hold promise and open 

possibilities for meaningful and transformative instruction and research.  

Specifically, in the article, Unheard Frequencies: Performing and Reimagining the 

Oppressive Construct of Time in Urban Schooling, Fisher-Ari, Martin, and Kavanagh tapped into 

an innovative approach to analyze the construct of time as experienced by Teach For America 

Corps teachers and their students—the performance ethnography (Denzin, 2003), which they 

carefully explained and connected to the relevant literature. The study utilizes visual 

representations (Word Cloud Art) to creatively and critically capture data and a found poem to 

offer an alternative reading of the construct of time, including the steps for safeguarding the 

learning and teaching of time in the classroom. In reflecting on their methodology, the authors 
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discuss the implications for future use of performance ethnography, in particular the ways in which 

this research methodology can help to uncover and challenge the status quo, power dynamics, and 

established practices around time in teachers and students’ lives in urban educational contexts. 

In the article, Text Guided Literacy: Using Disciplinary Literacies to (Re)imagine 

Literature Instruction, Johnston proposes an approach to literature analysis that at first look might 

be likened to the genre study. With a closer look, however, the approach, Text Guided Literacy 

(TGL), encourages the process of identifying the content and ideas that go beyond structure or 

conventions. The underlying feature of this approach to reading literature is deeply connected to 

disciplinary thinking and literacies (Shanahan & Shanahan, 2017), which Johnston sees as a 

reader’s way of entering into conversation with what the text has to say or offer to the reader. 

While Johnston recognizes the value of these models or frameworks, the point that he makes is that 

they might not always help the reader to listen closely to what the text has to offer. The 

contribution that readers of the Research Strand of Ubiquity might be interested in is how Johnston 

weaves in his own voice and approach with the voices and methods of others and the directions he 

offers for future research in response to these ideas and approaches. 

In the article, What Students Think about Readers Theater, Lowers, Young, and Rasinski 

foreground the importance of the student’s perspective on reading strategies such as a readers’ 

theater. Towards that goal, their study surveyed and interviewed elementary students about their 

experiences and perceptions of the readers’ theater, thereby giving these students agency and their 

teachers insight into what they liked or did not like and what they learned from this participatory 

literacy practice. Even though the findings indicate that most students enjoyed readers’ theatre, the 

researchers note that the young participants’ self-reported perceptions of enjoyment did not always 

correlate with self-beliefs of becoming better readers. The researchers offer implications for 

practice and directions for future research, especially the need to examine the relationship between 
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students’ perceptions, enjoyment, and self-efficacy and the readers’ theater approach in which they 

participate. 

In the article, When the Rabbit Comes: A Yemeni Girl Attains Literacy Through Literature 

and the Arts, Gangi documents the joys, wonderings, critical conversations and cultural 

explorations that she and a Yemeni 10-year-old girl share during tutoring sessions. Drawing from 

the successes in using leveled children’s multicultural books in English and Arabic, along with 

photographs, drama, singing, reading and writing and the Funds of Knowledge (Gonzalez, Moll, & 

Amanti, 2005) and Language Experience approaches (Hoffman & Roser, 2012), Gangi indicates 

the ways in which teachers can enact and advocate for culturally responsive literacy programs for 

young English language learners. Written in a narrative that mimics a jigsaw puzzle format, this 

case study presents an intimate account of the child-teacher relationship in the course of reading 

English and literature conversations. Gangi sees the young girl’s story as a counternarrative against 

the anti-immigrant mass media representations of her home country and its Muslim culture. She 

poses questions for future research that probe into ways of learning and ways of perceiving and 

relating to other cultures in the classroom and beyond.  

Collectively, the articles in this issue give voice to students and teachers and capitalize on 

what texts and learners can offer to literacy and language learning. They extend traditional ways of 

reading, writing, and studying literature with arts-infused approaches, frameworks and resources. 

More importantly, they raise questions about the use of time and established literacy practices in 

relation to students and teachers’ lived experiences, cultures and worldviews, and research 

methodologies being employed to study them. This sets an agenda for future research and provides 

opportunities to hear, feel, and see things that are important to literacy development and research 

differently and anew. 
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