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Ways of Seeing and Being in the World Around Us: 

Which Ways Do We Go to School and Do School? 

About two weeks ago my car had to be towed away for repairs, and I decided to take the 

local train to school. In anticipation of my train ride, I had my train pass in an easily accessible 

section of my purse, and I had some booklets handy that I wanted to read, even though the ride 

would take only ten to fifteen minutes. Indeed, the time passed so quickly that I had to scramble 

to gather my things when my stop came, and in the ensuing rush, I accidently left my umbrella 

behind. But while I waited for the train to depart, I watched the people as they boarded, I listened 

to their conversations, I noticed their dress, the people who accompanied them, and their ease 

and familiarity with being on the train by the actions they were taking. No one needed to look at 

the map to check their destination or read the numerous signs and advertisements posted on the 

walls. They had seen them all before. Some people had their earbuds in and were engrossed in 

the close scrutiny of their phones, a few were reading the newspapers, while others just stared 

into space, thinking their own thoughts. One woman talked with her child while another spoke 

loudly on the phone about someone else. Once the train started, I opened my books. I wanted to 

reflect on a few matters before arriving at my desk, and I got drawn into my reading, only 

looking up from time to time at the scenery that flashed by or at the people who boarded or 

exited as the train stopped and started.  

I usually go to school in my car and I leave from the comfort of my carport at home to 

arrive at my work parking deck after a short and smooth stress-free ride on the highway. Unless 

there is an accident, my commute is very quick, comfortable, and easy, and I could do it 

mindlessly. Sometimes as educators, we need to disrupt our comfort levels for a different 

experience which could turn out to be a revelation. We might see some new things and come to 
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some unique understandings simply by opening ourselves to a new way to get to work, for 

example.   

Multiple lenses are required to see the world with all its beauty, ugliness and routine.  

These lenses may be colored by our sensitivities and senses of feeling, seeing, hearing, tasting, 

smelling, and touching, our imaginings, and our many histories of learning, growing up, and 

living. Any event, encounter, or interaction has the potential to spark creative ideas and insights 

for seeing the world from a new and stimulatingly different perspective. Therefore, it is 

important that our experiences move beyond people who only look, speak, and live like us as our 

insights may remain narrow and essentialist. As educators, we need to broaden and enrich our 

exposures and interactions with all types of people in all kinds of spaces as one size, one theory, 

or one set of lens, does not fit all and neither does it allow us to see the full story. Joe Kincheloe 

and Shirley Steinberg (2012), for example, help us to see the transformational possibilities of 

indigenous knowledges in education if we could move beyond our Eurocentric and colonial 

histories to embrace them; Lila Bartolmé (2009) invokes an understanding of underachieving 

students as not a technical issue that can be “fixed’ with specific instructional methods without 

confronting teacher beliefs and school and society’s inequities, and lastly, for another example, 

Gloria Ladson-Billings and William Tate (2009) want us to appreciate what inequities look like 

when they compare the curricula, course offerings and learning resources available in affluent 

white and poor black schools, even though all students have to adhere to the same mandated 

educational standards. Which ways do we go to school and do school? 

 

****** 
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Like the aforementioned authors, our three writers for this edition—Spanke, Strahlman 

and Loomis—push us to see alternative pathways to understanding and developing our work as 

critical educators. Spanke’s essay elucidates why a stronger connection needs to be made 

between critical literacy and service-learning as we curricularize the community. Spanke 

contends that “schools existing in isolation stand at odds with the philosophical and literal 

functions of community” (p. 9). We need to bring our communities into our classrooms and our 

classrooms into the communities through a marriage of critical literacy and service-learning.  

Strahlman wants us to consider the disconnect between theory, policy, and practice when 

reflecting on our praxis with English language learners (ELLs). She believes that many policies 

may be at odds with what theories suggest are meaningful ways to move ELLs to higher levels of 

communicative competencies. Strahlman proposes that we adopt classroom practices that 

support theory. While Spanke and Strahlman help us theorize and consider practices that we 

could adopt, Loomis moves us right to a hands-on activity of recycling discarded books.   

Loomis helps us to see alternatives to throwing away old books. Like the need for multiple 

viewpoints and ways of seeing, Loomis provides us with active, creative ways to transform our 

thinking about “discarded” books to seeing the potential for reinventing them.  

There is always more that we could learn or experience if we took another path to work, 

home, or school. There is always a new way to understand and appreciate the world around us if 

we are receptive to seeing and adventuring into new spaces. Which ways do you go to school and 

do school? In 2016, let us continue to be receptive to exploring new ways to go to school and to 

do school. 
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