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Praxis Editorial June 1, 2015 

 In keeping with our theme for this second edition of Ubiquity, “Multimedia Writing in 

the Classroom and Beyond,” I thought I would keep a list of all the types of writing I did over a 

week’s time and then classify them by genre to see the range and variety of writing that I did. I 

would then reflect on the extent to which I am a multimedia writer in the classroom and beyond. 

I am doing this because I am curious about the nature of the writing that I do, even though I have 

a fairly good idea how my time is spent. But this little experiment may reveal some surprises, 

too. So, Dear Reader, maybe you will feel compelled to do some introspection as a result of 

reading this piece and adjust your personal and professional life accordingly to what you want it 

to be, at least when it comes to writing multimodally. Our writers for this edition provide a lot of 

food for thought, but before I introduce their articles, let’s see how my mini-experiment unfolds. 

 What is the nature of the writing of an academic, a teacher-educator-professor in 

particular? There is a common perception that professors in general do little more than engage in 

academic writing pursuits of extended discourses on esoteric topics and themes which have little 

carry-over into the lives of everyday people (Casanave, 2012; Díaz-Rico, 2014). A question that 

we need to ask ourselves is: for whom are we writing, and what is the purpose for the writing? 

The assumed superiority and value attributed to one genre, academic writing, needs to be 

deconstructed. We attempt to do just that by the mission of Ubiquity in general, and the goals of 

this edition of Ubiquity, in particular.   

 During the spring of this year, I taught a doctoral class on Language Variation and 

Learning, and my mini-project began during that time, but very near the close of the semester, 

the week of Sunday, April 26 through Saturday, May 2, 2015. I used my diary, which is a hard 
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bound black book, to note the nature of my writing activities, which I describe briefly in the 

following paragraphs. A photograph of my diary (Figure 1) follows. 

 

Figure 1. My Diary. 

Sunday April 26 

 I am at home preparing for a long plane ride across the Pacific to Korea and Hong Kong. 

But first I must print the hard copy of the paper that I will give, check my students’ online 

submission of their assignments, type in some responses to them, and then respond to emails 

both in my professional and personal accounts. I draft some professional letters on my desktop; 

then I check-in for my trip and forward the details to various family members and friends. A 

screenshot of my itinerary (Figure 2) follows. 
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Figure 2. My Itinerary for Seoul. 

Monday April 27 

I have a meeting at noon. At this meeting I listen to the speakers, watch colorful 

PowerPoint slides, and make written notes on the handouts, which are gaily colored with lots of 

visuals. I have more meetings in the afternoon, and I make notes in my big blue book, which has 

lined sheets. I have one page or so per person, and I make notes about the important points I need 

for follow-up after the meeting. Later in my office, I type some professional emails. Before 

leaving the office, I print out all the papers that I will need to work on en route to the conference.  

A photograph of my big blue book (Figure 3) follows. 
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Figure 3. My Big Blue Book. 

Tuesday April 28 

 While waiting to board the plane for my flight, I read and respond to professional emails, 

send last-minute text messages from my Android, and What’s App various family and friends. 

While en route, I work on my conference presentations on my laptop and I read hard copies of 

my students’ academic papers and write my responses on the papers. I reread a copy of our paper 

that I will give at the conference. 
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Wednesday April 29 

 My colleague and I arrive at our destination, and we must check into our hotel room. I 

have to sign my signature when I check in. After checking in and eating dinner, I respond to 

professional and personal emails. 

Thursday April 30 

 My colleague and I refer to the direction notes that I have recorded in my little notebook 

so that we could travel by subway to meet a colleague from Korea. During our conversation at 

the coffee shop, I make notes in my little notebook. We take lots of pictures of ourselves and 

then of the shopping mall. We travel by taxi to meet another Korean colleague and, after lunch, 

we visit a local school. We meet lots of children and teachers. We take lots of pictures, and I 

make notes in my little notebook as I listen to others. That evening, I give a talk. I use 

PowerPoint slides with video clips and pictures to illustrate my talk. Later that evening, back at 

the hotel, I grade some papers online and type in feedback. Figures 4 and 5 show shots of my 

little notebook and a video clip from my talk.   
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Figure 4. My Little Notebook. 
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Figure 5. Video Clip from My Talk. 

Friday May 1 

 My colleague and I travel to the conference by taxi. We show the driver the address that I 

have recorded in my little notebook. At the conference, we have to collect our badges, and then 

we attend the opening plenaries. I make notes in my little notebook. Soon it is our session. We 

use PowerPoint slides with lots of engaging visuals to illustrate our talk, and we distribute a 

handout to promote our journal. We refer to written notes during the talk. After the session, we 

have lunch and go to the library to work, but we fall asleep and decide to return to the hotel. On 

the way, we are stopped by a massive May Day parade and we take lots of pictures. There are 
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many people carrying banners with Korean writing. Back at the hotel, I go to the business center 

where I type some professional letters that are due in Atlanta that night. Figure 6 shows a slide 

from our presentation. 

 

Figure 6. PowerPoint Slide from Our Conference Presentation.  

Saturday May 2 

 I am en route to Hong Kong. At the airport in Seoul, I check my students’ online 

submissions and post a letter to them. Once I arrive in Hong Kong, I meet my former students 

and colleagues and take lots of pictures. Figure 7 is a screen shot of what I typed to my students. 
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Figure 7. Letter to My Students. 

 A brief reading of my types of writing during this one week of my academic life shows 

that contrary to myth, an academic can engage in numerous types of writing drawing on 

multimodalities. I can see only a few references to formal academic writing as in “a paper for 

publication.” I am doing other types of academic compositions such as professional letters, video 

slide presentations, academic reports, note taking, essay writing, photography, feedback, and 

emails. Academic writing is a very broad category of which there are many subtypes. I would 

say that most of my writings during this week are of the “paper and pencil type” given the 

plethora of writing in my “little book,” to which there are numerous references. However, 

despite the broad categories of academic writing in which I engage, only one is truly counted in 

faculty annual evaluations, the formal academic paper. Again, we see here in an educational 

setting, the privileging of one type of writing.   
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 Our writers for this edition of Ubiquity force us to think about the types of writing that 

we do and the extent to which we support these types of writing in our P-12 and university 

classes and beyond. In Praxis, our three submissions offer a range and variety of perspectives.  

Huss examines how classroom writing engagements can be prompted and fostered by a rich 

collection of multimodal input, in this case, photographs. She uses the deceptive simplicity of 

“magazine people as visual stimuli” for offering pupils alternative affordances to the everyday 

and where they can go when creativity sets in. Huss is being responsive to the signs of the times 

when students are bombarded by visual input everywhere they turn and especially on all their 

hand-held devices. Huss believes that it is necessary to offer students “the visual stimuli that they 

crave.” Do we do this in our classrooms and beyond?  

 Behizadeh and Abubakar’s reflective piece challenges the power embedded in the 

professor being the sole assessor of multimodal composition in the teacher education classroom. 

Here, we see the struggles between the undergraduate student teacher and the teacher educator 

vividly presented through their dialoguing with each other on the events and thinking that 

triggered a lop-sided assessment of a composition.      

 Our final piece is also a publication by a master of teaching (MAT) student and her 

teacher educator professor. In Díaz-Rico and Saikali, the goal is to learn about the process and 

the assessment of a multimodal composition of a genre called “the Wedding Video.” Díaz-Rico 

is being taught about this genre by her student, Saikali, who is a video editing professional 

specializing in weddings. The major challenge, as pointed out by both Behidazeh and Abubakar 

and Díaz-Rico and Saikali, is how to capture, via assessment, the iterative and organic nature of 

the multimedia composing processes. Behidazeh and Abubakar remind us of the importance of 

“audience” and Díaz-Rico and Saikali give us rubrics and additional ideas to help us think 
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further about the process and product. However, Díaz-Rico and Saikali clearly emphasize, “there 

is not a body of research to describe at this point any normative multimedia composing process.” 

Clearly, this is an important direction for researchers and educators of all levels.   

 Collectively, the three articles spur us to incorporate multimodal dimensions into our 

writing instructional techniques with teachers in the classroom. As editor, I encourage you to 

appreciate the multimodal aspects of your life that can be drawn upon to enrich your 

compositions, outside the classroom. I challenge myself in this regard as well. The multimodal 

forms of composing are very much present in our everyday life, but the extent to which we 

capitalize upon them fully to teach these forms of writing in the P-12 and teacher education 

classrooms as forms of text may be dubious (Díaz-Rico, 2014). 

 I was taught early in life that there is a time and place for everything. There is a place for 

all kinds of writing in school, yet we continue to privilege writing of the formal academic type 

without drawing fully upon the multiplicity of forms and codes that exist (Casanave, 2012; Díaz-

Rico, 2014) . We need a critical liberating force to bring to the classroom the meaningful 

authentic contexts within which we write outside the classroom. The two sides of writing need to 

be better aligned for the enrichment of our learners and the meaningfulness of our lives 

(McCarthey, 2008; Selber, 2004). 
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